fluence of global culture. The regimes of caring, disciplining, and controlling children have altered. The everyday life of children revolves around a new individualism that is based on self-expression and self-fulfillment. Irish children live locally but have adopted lifestyles, tastes, and practices that are increasingly similar to those in the rest of the West. This new sense of self stands in contrast to the culture of self-denial and humility that was central to family and school life in the last century when the Catholic church dominated social and cultural life. Parents have the competence and resources to plan when children are born, the wealth and resources to fulfill their children's interests and pleasures, and more importantly, they have the time, space, and competence to develop close, emotional relations with their children. These changes have been linked to a shift from formal to informal relations, from authority to mutual bonding between adults and children, thus altering the way in which children and adults see and understand each other (Wouters 1999; 2007) . If the prophecies of some globalization theorists are correct (Bryman 2004; Cook 2004; Peterson 2005) , some of which are supported by recent research findings (Haller 2010) , then it may well be that the sense of self, embodied through socialization experiences, which was central to Irish cultural difference, is being slowly swallowed up within Western culture.
Irish children's lives have become permeated by images, ideas, and practices that emerge from global media and markets. To develop an understanding of this process, we need to make use of theories and concepts which enable us to look for evidence of the impact of global culture. I argue that it is best to analyze changes in Irish childhood in terms of children being caught up in global flows. But they are also caught up in local and national flows. What is required, then, is an analysis of how the global and the local come together in children's lives-what some commentators refer to as glocalization. We also need to use innovative research methods. As part of an exploratory study in the globalization of Irish childhood, I make use of short essays written by some schoolchildren that provide insights into their daily lives and sense of self. I conclude that what is different about contemporary Irish childhood is the permeation of messages about the importance of self and the pursuit of pleasure. This sense of selfworth and confidence can be linked to the rise of a new individual-ism associated with global culture (Elliot and Lemert 2006) , and to the demise of a culture of self-denial and humility connected to the former dominance of the Catholic church in social and family life (Inglis 2006) . In the past high levels of fertility stemming from the persistence of a culture in which children had to be more disciplined than indulged, and in which the expression and fulfillment of self had to be regulated, constituted a key ingredient in what made the Irish different. It is the incorporation of children into a world of consumer capitalism that is making them the same as in the rest of the West.
Catholic Children
There are many factors that have contributed to the Irish being different from other cultures and societies in the West, but the dominance of the Catholic church, and the crucial role it played in the modernization of Irish society, were to be the most profound and longest lasting. While embracing the teachings and practices of the church and developing a Catholic sense of self were also central to developing and maintaining a cultural difference from the Protestantism of the British, there was also a socioeconomic imperative. The ending of the practice of subdividing farms to enable children to marry and the consolidation and gradual increase in average farm size during the second half of the nineteenth century were built on a regime of discipline and punishment that derived from the church's moral order, particularly concerning body, self, and sexuality (Ferriter 2009; Inglis 1998) . The rigorous control of self, especially in relation to pleasure and desire but also in terms of expression, ambition, and indulgence, became central to family life, social order, and the sense of self. Persistently high levels of marital fertility, significantly above those in many other Western societies, meant that this regime was perpetuated from one generation to the next, late into the twentieth century (Inglis 1998b, 38) . This high level of marital fertility was related to the dominance of the Catholic church not just in the religious field but also in education, health, and social welfare, and it was linked to the absence of any discourse or practices indicating how women could limit and control their fertility (Inglis 1998, 174) . But while medical resources and technical competencies were absent, it may well be that as part of the dominance of Catholic culture many Irish women wanted to marry and have large families in order to attain honor and respect. To understand how Irish childhood has changed, we need to have a better understanding of the lives of mothers and children in previous generations.
There were a number of mechanisms relating to women and children that were put in place to maintain this normative order. Women who failed to confine sex to marriage faced being ostracized from their family and community. Many sexually deviant women were put into Magdalene homes, and those who gave birth were often forced to give up the child for adoption. It was deemed to be in the child's best interest to be removed from its mother. It was also often considered in the best interests of children to be removed from family settings and put into specially designed orphanages, homes, and schools run by priests, nuns, and brothers. By 1900 there were 104 industrial schools, reformatories, and voluntary orphanages in the country, capable of catering for over 11,200 children (Luddy 2009, 68) . Crossman concludes that an examination of the period 1850-1920 reveals that a "relatively high level of institutional child care was something Irish society was willing to tolerate." We now know from the Ryan report the shocking levels of fear and terror that many children experienced in these institutions. But what children experienced as part of these regimes of discipline and punishment may not have been significantly different from the general experience of Irish children in families and schools. The corporal punishment of children in the home and in primary schools was still accepted practice in Ireland into the early 1980s (Maguire and Cinnéide 2005, 635) . In her study of mental illness in Kerry in the 1970s, Nancy ScheperHughes found that the use of corporal punishment in schools and homes was pervasive and systemic. She concluded that the use of beating in the first year of primary school caused a high incidence of phobias among the children (2001, . She argued that the practice of having a large number of children, many of whom would be forced to emigrate, meant that many mothers became emotionally detached from their children, denying them physical gratification and leaving them for inordinate amounts of time by themselves, not rocked, held, and reassured (2001, 172, 137, 157) . It may well be, then, that in the past children, particularly those in large families, were subject to mechanisms of discipline and punishment that revolved around maintaining order and control rather than around the development of warm, empathetic personal bonds and intimate relations with their parents. Having children may have been more about responsibility for rearing and caring rather than about having the time, space, and resources to develop close emotional relations based on conversation, the expression of the self, and engagement in shared experiences.
While it is important in the absence of valid and reliable data not to demonize or romanticize the history of Irish childhood, there are some important sources that can help us to shine a light into this area. The SAVI (Sexual Abuse and Violence in Ireland) report revealed that one in five women and one in six men had experienced contact sexual abuse as a child (McGee et al. 2002, xxxii) . Ferguson (1995, 249) has argued that most children were sexually abused by known men within the context of the family, such as fathers and other male relatives, and that the most common occupational category for child abusers was that of farmers. The abundance of children may have led to many of them being seen and treated as second-class citizens, as surplus to requirements, and not given the same dignity, respect, and rights as adults. Children may have been seen not so much as individual human beings, but as means to whatever ends those who had responsibility for them decided. In 1995, in an interview with the journalist Olivia O'Leary, Bishop Laurence Ryan of Kildare and Leighlin claimed that "it never dawned on anybody that the victim was going to suffer as a result of sexual abuse . . . , that it would have life-long effects" (quoted in Ferriter 2009, 455-56) . This comment gives us a clue as to how children were seen and understood by bishops and priests, but what is missing is how children were seen and understood by teachers and parents and how they saw and understood themselves.
A New Breed of Irish Children?
The problem in mapping changes in Irish childhood is that, in terms of historical analysis, we have little information on which to build a picture: it would seem that Irish children were seen but perhaps not heard, and certainly not researched or written about in comparison to the situation in contemporary Ireland. We have nothing compa-rable to Philippe Ariès' (1962) The Growing Up in Ireland study has begun to provide the most comprehensive description and analysis of Irish childhood. This longitudinal study is following the progress of two groups of children over seven years-8,500 nine-year-olds and 11,000 nine-month-olds. The study, which began in 2007, gathers information from parents and teachers as well as children and provides comprehensive information about the social, economic, and cultural environments in which Irish children grow up (Greene et al. 2009 ). The report on nine-year-olds provides detailed quantitative data on the children's parents and families, their health, development, and well-being, and their peer relations, leisure activities, and neighbors (Williams et al. 2009 ). The report furnishes key insights into such important areas as the children's diet, exercise, use of technology, emotional well-being, and the extent to which they are bullied, smacked by their parents, and so forth. But since there is no comparative historical data, it is difficult to determine how the lives of nine-year-olds in Ireland have changed over time. Of course, exposure to media and information technology has increased in comparison with previous generations. Forty-five percent of children surveyed a few years ago had a television in their bedroom, 35 percent had a video/dvd player, and 35 percent had a video-game console. Almost nine in ten children (89 percent) had a computer in their home (Williams et al. 2009 ). While the report provides valuable data about the lives of Irish nine-year-olds very recently, it does not adequately place their lives within a historical context and within contemporary cultural transformations. I argue that while quantitative data are very important, they do not capture the relationships, experiences, and meanings of children's everyday lives.
The millennium Write Now project overcame this gap by providing comprehensive material about children's beliefs, practices, and lifestyles that emerged from children themselves. In that study 3,658 children in schools across the county wrote a page "describing themselves and the Ireland that they inhabit" (O'Connor 2008, 23). The essays not only revealed a willingness and ability among Irish children to write about themselves, but also disclosed high levels of individualization and self-reliance which, for many, was linked to a clear vision of their future (O'Connor 2008, 149) . What is not revealed is whether this represents any change from the past. What may have changed, however, particularly in terms of the formation of personal identities and discourses of the self, is the extent to which Irish childhood has become globalized. Analysis of the Write Now essays showed clearly how the everyday lives of the children, and their understanding of themselves and the world in which they lived, revolved around the local, but that this disposition or everyday cultural habitus was permeated by identifications, pleasures, and experiences that came through the global entertainment industry (O'Connor 2008, 92, 126-27) . It is this permeation of the global into the webs of self and everyday life, with its major influences on Irish culture and childhood, which I will now explore in more detail.
The Globalization of Irish Culture
Globalization is often conceived as an inevitable, unidirectional process through which global social, cultural, and economic forces infiltrate, colonize, and eventually destroy local culture (Peterson 2005; Zelizer 2002) . Any local differences are seen merely as glosses to this underlying process (Bryman 2004; Ritzer 2000; Tomlinson 1991; Wagnleitner 1994 ). Yet others have argued that the local is never eliminated and that globalization is best conceived as a glocalizationliterally a hybrid of global and the local-that is, the process by which global elements of culture become grafted onto local cultural life (Holton 2005, 22-23; Robertson 1995) . This mixing of the global and the local is seen as taking place in many different ways, through the market (adapting products to local demands), migration (foreign nationals having children with locals), the media (local versions of global programs), the arts, food, music, sport, and so forth. Glocalization, then, involves children in their everyday lives, mixing and matching global cultural elements with local ones (Langer 2005; Nieuwenhuys 2010; Peterson 2005; Rizzini and Bush 2002) . Through this mixing and matching, children develop tastes, lifestyles, and an individual sense of self. The cultural legacy of nation-state construction and nationalism is that we are still inclined to think of children as growing up in discrete societies, learning different languages and embodying local and national habituses and practices. There is, however, an increasing realization that children are being socialized into identities and practices that are as much global as local in origin.
To understand the influence of globalization on Irish childhood, it is necessary to develop a long-term perspective and to conceptualize how Irish culture, which until the 1960s was predominantly insular, local, English-speaking, and Catholic, gradually became permeated by global cultural flows (Inglis 2008) . We need to have a vision of different cultural seeds-different ways of seeing, being in, and understanding the world-beginning to flow around Ireland and becoming embodied in the lives of children. Appadurai (1996) has argued that there are five dimensions or "-scapes" to global cultural flows. We will examine the degree to which these flows became embedded in the lives of Irish children (Appadurai 1996, 33-37) .
The first flow (ethnoscapes) involves the circulation of people in and out of a locality: children will be more globalized depending on the extent to which they travel abroad for holidays or learning and are exposed to those who come into their locality as tourists, immigrants, refugees, or asylum seekers. As Appadurai points out (1990, 297) , it is not just the physical movement that is significant, but also the ever-increasing acceptance of the reality that we live in an age where people are constantly moving around the world to work, travel, enjoy holidays, and visit friends and family. The second flow (technoscapes) consists of the movement of technological goods and services. Children grow up in a world in which there is a constant flow of new and better machines, along with knowledge of new and better ways of doing things. This flow of technology comes through people, the mass media, and increasingly the Internet.
The third flow (financescapes) has to do with finance and pertains to the amount of money, goods, shares of stock, and services that move in, around, and between societies. In Ireland the inflow of money in the form of direct foreign investment as well as international bank loans had a dramatic impact on the everyday lives and standards of living of Irish children. The fourth flow (mediascapes) is concerned with the reception and dissemination of knowledge, information, and images of life produced through mass-media companies that own film studios, television companies, newspapers, magazines, and so forth. Increasingly, Irish children see and understand themselves in terms of stories, reports, media personalities, media celebrities, and sports stars. The final flow (ideoscapes) has to do with ideas and knowledge. Whereas Appadurai (1996, 36 ) emphasizes ideas about freedom and rights and the images of the "good" society that emerge from debate and discussion, I argue that this flow also includes ideas about what constitutes a "good life" in terms of lifestyles and what Foucault (1984) termed "the care of the self." The flow of global ideas and knowledge was central to Irish children moving from a culture of self-denial as propagated by the Catholic church to one of self-indulgence as propagated by the market and the media (Inglis 2006) . But as we will see from the essays described below, and from O'Connor's research, it is not that the global is colonizing or eliminating the local, but rather that global culture has become grafted onto and assimilated into the local.
Global Consumers
The analysis of the influence of globalization on childhood often focuses on the immersion of children in a culture of consumer capitalism (Cook 2004; Langer 2002; Peterson 2005; Zelizer 2002 ). Children become socialized into a habitus in which their social position and sense of self is constituted through media, marketing, and advertising. They are inserted into a habitus of product differentiation and choice, of being knowledgeable and informed about global music, games, sports, and celebrities. Their world of family, community, and religious and educational life becomes permeated by forms of communication and meaning that are based on the language, symbols, and practices of the market. The informal, "hidden" agenda of socialization and education has the result that children become autonomous individuals who learn to live with the constant stimulation of their appetites and desires and the restraining and balancing of these desires within the context of making strategic consumer choices. The processes of individualization and globalization become deeply interwoven with the local and personal. These processes are often deemed to have definite outcomes. First, they are seen to threaten the bonds of family and community, leading to fragmented, anomic lives in which children's intimate relations with significant others become objectified (Langer 2005, 261) . Children learn to relate to significant others and themselves as consumer objects. They become part of a world in which peer evaluation is based on "goods, media characters, and product knowledge" (Cook 2004, 152) . Second, the flow of media and marketing messages is seen to undermine and erode local and national culture: the skilled manipulation of marketers and advertisers makes global media and entertainment products and services more exciting and attractive. Unless local and national cultures are dressed up by marketing and advertising, they are in danger of being viewed as dull and unattractive (Inglis 2008, 138-44) . Third, the stimulation of appetites and desires and the encouragement of self-expression and self-indulgence appears to undermine a culture of critical self-reflection and to curtail participation in and commitment to civic, environmental, and religious institutions (Langer 2005; Larsson, Andersson, and Osbeck 2010) . Fourth, the flow of global ideas and practices is deemed to promote a "new individualism" in which children are expected to live dynamic, flexible, mobile, and cosmopolitan lives that undermine local commitment and embeddedness (Elliot and Lemert 2006; Elliot and Urry 2010) . The question, then, is whether the consumption and embodiment of these products and services are simply grafted onto strong local cultural roots, or whether they have the effect of contaminating the roots, undermining the traditional importance of family and religion, and producing a new homogenized Western sense of self (Illouz and John 2003; Inglis 2008; Kennedy 2010) .
The Ballivor Study
Ballivor is a village in County Meath, about fifty miles from Dublin. During the 1990s it became a satellite suburb of Dublin. Between 1996 and 2006 the population expanded from just 383 to 1,212. The local primary school felt the impact of this explosion in population. Quite quickly, there were as many children born and reared in Dublin as there were from the village. As in all primary schools, the children spent half an hour each day learning religion: most of the preparation for receiving Catholic sacraments is done through the school. The children also spent up to an hour each day learning Irish.
The village was unusual in that for nearly thirty years it was home to NEC, a Japanese multinational computer-components factory. In its heyday the factory employed over five hundred people. It brought employment and prosperity to the area. Nevertheless, the factory did little to change the culture of the village. When I first visited Ballivor in 2003, there was nothing in the village that suggested any Japanese presence. Indeed, other than a small neon sign for Budweiser in the window of the local pub, there was no visible sign of cultural globalization.
In 2005, when Ireland was still experiencing rapid economic growth, I asked twenty-eight children in their final year of primary school (average age 12) to write a short essay for about thirty minutes on "My World." I told them that this piece should be about themselves, and that it should be a short description of their everyday life and the world in which they lived. When this task was finished, I asked them to complete a short two-page questionnaire that dealt mainly with their lifestyles and hobbies, their favorite television programs, films, games, magazines, sports, food, and so forth, the people they admired, and which countries they had visited.
The majority of the children's essays filled about three-quarters of a hand-written page. Even though the children were generally of the same age, the standard of the essays varied significantly. Some were very sophisticated, while others were poorly written, disorganized, and littered with grammatical and typographical errors. It must be remembered that the essays were written for a stranger and were thus a demonstration of their cultural capital and an identification of their positions in the local cultural fields. The responses to the question-naires were less satisfactory, and I have used them only for purposes of additional information. The essays can be seen as short life-stories. They are cultural clues or fragments that, if they were found in a hundred years' time, might be thought to reveal interesting details about the everyday life of Irish children.
The essays were transcribed as much as possible (some sections were illegible), leaving any misspellings or grammatical mistakes intact. Most of the children wrote about what they did each day or week; only a few made references to broader social, political, and environmental issues. Generally, the lives of most children revolved around sport, entertainment, family, and school life. But what emerged from the essays was the centrality of village life and the way in which elements of global culture fused with local and national culture. As an example of this fusion, and of a complete essay, this is how one girl (all such names are fictitious) described her world: The essay provides insights into the habitus and cultural field in which Mary operates. She has developed a lifestyle and sense of self that revolves around choices in sports, media, and entertainment. It is the combination of these choices that define her cultural difference and class position. While her essay displays her economic capital, we can see, following Bourdieu (1984; 1986) that her class position is made up of a mixture of global and local cultural capital. What distinguishes Mary, what gives her status, is her piano playing and her horse-riding. Her taken-for-granted world involves the consumption of global cultural products that are interwoven with local cultural practices. The infusion of the global into the local is particularly evi-dent in her choice of music, film, a soccer team, and her practice of tae kwan do. She mixes these pursuits with playing football on the local GAA pitch. The combination of global and local was also reflected in the answer that she gave in her completed questionnaire to the question on people she admired: Lance Armstrong, Mary McAleese, and Celine Dion.
The ability to purchase these products is related to Mary's social position within the class, school, and local community. Although the children came from the same village and attended the same school, it was obvious from the essays that there were strong divisions between levels of economic and cultural capital. Only four of the twenty-eight students mentioned horse-riding as a sport. Even in a rural area of Ireland it is an expensive recreation. Mary had also travelled abroad. In her questionnaire she noted that she had been to Wales, Spain, and Finland. And yet she is obviously deeply embedded in the local.
Sport has become a global cultural phenomenon, and from their essays we obtain an insight into how much it occupies the minds of these children. There was a notable division between the sport they played and the sport they watched. The number of children who mentioned playing soccer was quite small, particularly in comparison to the number who watched it on television. But many mentioned English soccer clubs as their favorite team, and English soccer players as among the people they most admired. In the questionnaires, of the 81 people whom the children said that they admired, 35 were from the world of sport and 17 were soccer players in the English Premier League.
Like most villages in rural Ireland, Ballivor is deeply embedded in the GAA, and many of the children made reference to playing football and hurling. Playing and following traditional Irish sport is an important form of honor and status. There were frequent references in the essays to the success of the local team and to how some children were star players. In the questionnaires there was also frequent mention of the stars of football and hurling as people whom the children admired. John Ryan (fictitious name) captured the fusion between global and local in his essay: "In my world when I go home from school I see if there is football of [sic] TV and if not I play football and hurling and badminton. . . . Then I would go training for football and hurling. In the Scottish league I support Celtic, and in the Premier I support Arsenal and that's me life."
The mix between local and global is also evident in the entertainment preferences and choices of the children. Television is a major dimension in their lives. Twenty-one children mentioned watching television in their essays. Most of what they watch comes from global sources. When they were asked in the questionnaire about their favorite television channels, 52 mentioned non-national channels, as compared with 24 who mentioned Irish channels. Of course, it must be remembered that there are effectively only four national channels in contrast to dozens of global channels. Twelve of the children indicated that Sky television was their favorite channel. In their essays nearly one-third of the children said that they liked to watch "The Simpsons." When asked in the questionnaire, 15 listed "The Simpsons" as one of their favorite programs; 10 said that it was their favorite program.
Although the Irish film industry has been very productive in recent years, and while Irish films have developed an international reputation, there was an imbalance in the children's favorite films. The vast majority (54) of the films mentioned were Hollywood or British movies; only 4 Irish films were mentioned. Similarly, in relation to singers and musical groups, 49 non-national ones were mentioned as compared with only 3 national ones. But there was an unexpected similarity in the choice of favorite singers or groups: 11 of the children said Eminem was their favorite while 6 mentioned 50 Cent.
When it came to reading, none of the children mentioned reading books in their essays. But in their questionnaires, of the 29 favorite magazines listed by the children, 25 were foreign. There was a division between girls and boys: 12 of the 13 girls said that they read a magazine, but only 5 of the 15 boys did so. While most of the boys mentioned sports magazines, the girls referred mainly to those devoted to lifestyle and gossip.
As Appadurai indicated, one of the main dimensions of globalization is the flow of people around the world. During the period when Ireland became identified as the most globalized society in the world, the proportion of non-Irish nationals in the country grew to 10 percent. Although there were no non-Irish nationals in the group of children whom I studied, there were a small number of African and Eastern European children in the school. This exposure to other cultures is an important dimension of globalization. But foreign travel is also an important form of cultural capital. Considered as a group, the children had been to fourteen different countries, all Western. The most frequently mentioned were England, Spain, and France. But travel was directly linked to class position. While 11 of the children said that they had been to at least three countries, there were 7 children who had not been outside Ireland and another 7 who had been abroad only once. The globalization of food preferences was evident not so much in a taste for exotic foreign foods-there was no mention of Chinese, Thai, or Japanese foods-as in the preference for globally produced food and drink products available in local supermarkets and fast-food outlets. Again, there was a seamless mix of the local and the global. Fiona liked "to eat lasagne and chips and most of the time I eat potatoes and gravy and turkey." Joan liked to "eat roasts, chocolate and chips." Her favorite drinks were "coke, 7up, orange, water and milk." Amyn liked "curry, Irish stew and spaghetti bolognese." Brian's favorite food was "beef steak and chips and curry." For Mick it was "vol au vents covered in mushroom soup."
Other evidence of the globalization of Irish children's lives comes through the level of organized activities in which they were involved. Besides regularly mentioning hurling, football, soccer, and physical education, the children made reference to basketball, swimming, golf, piano lessons, Irish dancing, horse-riding, drama, karate, kick-boxing, hiking, and skate-boarding. This is how John described his week:
1. On Monday I like to watch Lost and go out and play Playstation 2 2. On Tuesday I like to do drama in school and after school go outside then watch Scrubs, Simpsons and play Playstation 2 3. On the Wednesday I like to *** [illegible] my first U 12 match and before that Coach 1st class and after that play football in Homework Club and watch TV.
4. On Thursday I like to do PE and play out after school then watch TV 5. On Friday we play football in school 6. On Saturday my dad comes and takes me somewhere then I go to Karate. There are all different types of Karate. One I go to in *** [illegible] Shotokan do karate for 1 hour and a half then I play out then watch TV 7. On Sunday I like to go to Mass then go out and play, watch TV. I like playing Lacrosse (played on school tour) and I like Gaelic.
The essays reveal how the systematic routinization of time and space, characteristic of school life, becomes part of their everyday lives. Leisure time becomes organized. Children develop preferences for different activities organized at different times in and around the village. They have become inserted into the type of mobile lives that are part of a new individualism (Elliot and Lemert 2006; Elliot and Urry 2010) . Instead of the self being denied and emptied (a form of discipline and control central to Catholic Ireland fifty years previously), the self is "shamelessly" expressed and fulfilled. Gretta represented this new sense of self: Gretta could be seen as the new type of self displayed by Jedward, the identical twins who represented Ireland in the Eurovision song contest. The twins and Gretta can be viewed as part of a new breed of Irish individuals who have become self-confident and self-centered. As with many other essays, Gretta's exhibits an ontological sense of self that is rooted in her pursuit of expression, pleasure, and happiness. The home is a place of entertainment, but it is not the entertainment of adults. In many Irish homes in the past entertainment was created with local culture and sparse material resources. Homes were crowded spaces that demanded greater repression of the self. It is not so much that children's lives have become less regulated-the amount of out-of-school sports and social activities suggests that they might be far more regulated; it is more that the emphasis is on the pursuit of pleasure and happiness. Gretta, like Jedward, just expresses herself: it is an exuberant self-confidence.
The Glocal
The lifestyles, practices, and habitus of these children can be understood in terms of shifting balances between local and global, between the importance of local versus global cultural capital. The most im-portant form of local cultural capital, from which a sense of self is derived, is attachment to family and community. This form is accumulated through sharing time and space, engaging in ritual interactions, and developing knowledge, understanding, and appreciation of local people, events, history. Another important source of local cultural capital is the GAA, through playing Gaelic games, following local teams, and identifying with the national stars of such sports. Many of the children also referred to Irish pop stars, but what makes these local cultural products attractive and valuable is that they are commercially presented and packaged. In this way they become part of consumer culture and enter into the global flow of culture.
What is increasingly making these Irish children the same as children in the rest of the West is their consumption of global cultural products. Their position in the local cultural field, their sense of identity and distinction, is influenced by their accumulation of global cultural capital. For most of the children, the bulk of the media, entertainment, and sports products they preferred arrived through the global flow of culture and were mostly American or British. The substantial extent to which many of them referred to similar products suggests that these commodities may be central to creating a sense of shared experience-one that is as much a part of their identity, of bonding and belonging, as their ties to family, community, and the local GAA.
I maintain that what made Irish children different in the past was the centrality of the Catholic church and Catholic culture in family, school, and everyday life and the sense of self to which this dominance gave rise. There was little or no evidence from this Ballivor study of the type of modesty, piety, and humility that was characteristic of selfpresentation in previous generations. What was missing, particularly when one recalls the traditional image of Ireland as holy and Catholic, was the striking lack of reference to the church and religion generally. There was no mention of the importance of religion in their everyday life, of God or the Virgin Mary, or of saying prayers. Only one pupil noted going to Mass on Sunday. These essays may be read as texts that reveal Irish children as secular liberals. They wrote openly and frankly about themselves and their pursuit of pleasure, much of which revolved around the consumption of global cultural commodities.
As with Langer and Farrar's (2003) study of Australian children, there was little overt evidence of the importance of being Irish. There was scant mention of traditional Irish culture, especially music. Similarly, though these children spend up to five hours a week learning the Irish language, none of them used or made any reference to it. It may well be that what made Irish people different in the past-the sense of self that emerged from being symbolically dominated by the Catholic church and by the British for hundreds of years-has begun to disappear.
Conclusion
We grow up in circumstances and conditions not of our own choosing, in families and communities that are structured by cultural and material forces outside our control. In trying to understand Ireland and how Irish people have come to be the way they are, we have to scrutinize the present and see how everyday life has changed since the 1950s and 1960s. The more we leave the twentieth century behind, the more we can appreciate how the Irish did things differently then, how they were caught up in ways of being, thinking, and doing that were "second nature"-part of who they were and what made them different. One of the most profound changes that has taken place has been in relation to the family and childhood. It may well be that in having large families, in using the Catholic church and its institutions as mechanisms of discipline and control, and in instilling a culture of self-denial, piety, and humility, the experience of the Irish was not that different from what happened in certain other societies. Nevertheless, the axis of difference may be that the mechanisms of discipline and control in Ireland went so deep and lasted so long that they created a sense of self, and a disposition toward the world, that made the Irish quite unique. Economic transformation has combined with the opening up of Irish culture through global cultural flows to bring major changes in women's roles, family life, childhood experiences, and the sense of self. The evidence suggests that Irish children have learned to play the game of consumer choice with a new intensity. They make discerning choices about global cultural products, and such choices are central to their personal identity, sense of self, and social position. It is this process of self-realization through consumption which drives the new Irish individualism.
It would be wrong, however, to think that the global has replaced the local or that the experience of Irish childhood has changed dramatically. The evidence from this study indicates that everyday life for the children still revolves around family, school, and the GAA. There is a strong sense of local belonging. The children are embedded in the time and space of family, school, and village life. But the question remains: Beyond the involvement of boys and girls in the GAA, what is it that makes them significantly different from other children in the West?
